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THE 816 PICTURE
What you nead teo undarstand



Paper 1 in a nutshell

Eight questions will be set, of which you will have to answer oné in 50g to rr?iggr:?\f:e(izz:io:r:::ﬁy 3-4 pageg in
average-sized handwriting). Quality matters more than quantity, and Exa at excessive,

lengthy essays tend to get repetitive.

You will be expected to examine issues of local, regional and global significance, drawing on current affajrg 54 wel

as general knowledge related to:
- society and culture

- economics

- politics

- the arts and humanities

- science and technology

- the environment.

Questions will be general in nature and require you to draw on your knowledge from across disciplines to show an
awareness of significant local/regional/global issues and demonstrate understanding at a conceptual level.

Questions will require you to put forth a clear personal stand and support it with evidence, while demonstrating
awareness and understanding of multiple, differing perspectives.

There is no fixed structure to writing the essay in terms of the number of paragraphs there should be, or the
sequence of Supporting and Opposing Points. There is no one ‘right’ way because it really depends on the
material you have and what you wish to achieve with your paragraphs. What matters more is writing mindfully and
‘ knpwing what your intent is. However, your teachers may suggest some approaches as a starting point. As you
gain 'cqmpetence and confidence in your GP journey, you can use your discretion to make the structural and
linguistic choices that you feel would make your response coherent, cohesive and compelling.

The total mark for the essay is 50 (30 for Content and 20 for Language).

You have 90 minutes to write your essay. This includes time for planning

proofreading and editing your response.

Adapted from the GCE A Level H1 General Paper (8881) Syllabus Document



Wh
at are Examiners looking for/assessing ?

Examiners are assessing. ..

Your
terms
question

understanding of the
and scope of the

As demonstrated in. ..

your essay.

Your unpackir ) ' s
packing and explanation of terma in the introduction aa et s later in

Your level of
understanding

conceptual

appropriate use of modal verbs".

might, would, could, should

Y . ¥ - ) -

Cg:;’ ab’ulny to make observations of trends and relationshipa as wel as |

'; s et':rons across issues and ideas in a measurad’, nuanced” ard suttia way
art of conveying this clearly requires effactiva phrasing, such as Wough the

, will, must

|

Your ability to apply or adapt ideas to other contexts whers approprate are
relevant, for example, changes in time and/or place.

Yf)url ability to analyse and evaluate issues of local, regional and glotal
significance, and their implications on individual and society, whers relevant.

1)  Measured: qualified, not a blunt observation, partial agreement/disagresment

2) Nuanced: recognising complexity
3) Modal verbs: verbs that show possibility, intent, ability, or necessity, 8.g, can, may, |

Your use of illustration

points you are making. Examples should be wide-ranging and wel

How effectively (clearly, thoroughly and succinctly) your examples support the
|-analysed.

The relevance of your essay

The degree to which you have addressed the question requirements and
responded to the specific question set, as opposed to the general

topical area.

How you have achieved

balance in your essay

cues to distance yourself fro

hedge* and qualify® your claim

While this is assessed under Content,

Your consideration of differing perspectives (i.e. those that
challenge your own) and differing contexts.

m views that oppose your own,
s, would be crucial here.

4) limitor qualify (something) by stating conditions or exceptions
5) make(a statement or assertion)

less absolute; add reservations to

support and

being able to use appropriate linguistic

as well as 10

The logical development of
ideas in your essay from start
(the introduction) to finish (the

conclusion)

Body paragraphs which su
outlined in your introduction,

the essay but a nuanced reso

In other words, your body
introduction and also lead to

pport the stand and elaborate

and a conclusion which is not ju
Jution of the issue.

paragraphs logically develo
a reasonable conclusion.

on perspectives

st a summary of

p the ideas in your




W wading 8 llowing:
Examiners will be assessing the accuracy, range and sophistication of the fo
- Spelling
= Punctuation

yrenosit los
Grammar (subject-verb agreement, tenses, prepositions, artic )

Meaning should be conveyed clearly and effectively
Sentence structure

Appropriate and wide-ranging vocabulary
Coherent paragraphing

See pages 28-31 for some Language pointers and resources.



What makes things so complex?

2B s LiFa®

As we always say in Dunman High: GP is Life. GP Is not just a pen and paper exercise.
- GP questions reflect timeless and timely debates that are going on in the world.
- They reflect the complex, ambiguous reality of the world around us.
- The essay is an Invitation for you to enter the larger conversation and have your say.
- There are intentionally no clear cut answers: agreeing or disagreeing would be equally valid stances to take!

- Multiple players and their interests.

- Differing contexts across time and space.

-  Differing interpretations of events.

- Implications of events for different groups of people (in different places), especially given the interconnected
and interdependent nature of phenomena.

The challenge for you is to convey your stand with utmost clarity — such that the Examiner is never once unsure of
where you stand — while also demonstrating your awareness and understanding that things are not so simple.

Without demonstrating this understanding, your essay would likely come across as naive,
the maturity of thought required at the GCE A Level Examination.

‘Simplistic’ or ‘naive’ here would tend to mean arguing as if:
- Things are black and white and everyone interprets/experiences things the same way.

- Everyone thinks, behaves and responds the same way, everywhere, all the time.

- Benefits and disadvantages are absolute and experienced universally.
- Reality is static and unchanging.

- Outcomes always match the intentions.

- What should be done is always what can be done.

- Assuming universal truth.
- Taking things at face value.

or simplistic and lacking

Understanding the above is crucial in demonstrating conceptual understanding. But while the reality of the world
and the events that unfold might be messy, your opinions and arguments must always be clear.

How can you show that you are able to appreciate this complexity? By considering...

Conservative/liberal

Stakeholders/players and Contexts Exceptions and Evaluation lenses/
their perspectives/ interests Conditions common tensions
Individuals and the | Time Are there limits | e Past vs present
demographic they are a| e Modern day to your claim? trends
segment of e Past Who, where or | e Ideal vs reality
e How an issue may when might your | e Intention vs outcome
Non-Governmental have changed from claim not be| e Costvs benefit
Organisations representing past to present applicable (to) | e Tradeoffs
different causes/demographics and why? e Positive vs negative
What conditions consequences
Governments Place must be met for | e Superficial vs deeper
e Big/Small your claim to analysis
Inter-Governmental e East/ West hold? e Rhetoric/theory vs
Organisations e Rich/ Poor reality
e 0Old/ Young Majority vs minority
Corporations e Free/ Controlled Long term vs short
e Religious/ term implications
Crime syndicates Secular

(You may also consider
subgroups within these | Differing cultures
stakeholder groups) Differing ages
s e e e ML ASabaal | PSamana I Danar Nanarkmant 7




...and. by being carefu
unwittingly give the im

| Eg.:

Iin your choice of words and phrases (so that you do not
pression that you are making absolute claims/assertions).

Too Sweeping: Technology is beneficial to our lives.

More nuanceq: In

at least for

most instances, technology has improved our lives for the better --

those privileged enough to have access 1o it.

R
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_ e to mind
Some of these considerations, notably stakeholders and contexts, §hould alrzissé oC;:emto i imr\:gg?a ty?u a
brainstorming for points for your essay. Some of the other considerations may : e wately, but
should strike you later on as you flesh out your arguments.
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Exercise:

Read an essay of your choice. Your teachers may provide you with a sample, or you can look through

publications such as Dunman VOICES and Broader Perspectives.

Identify

a) the stakeholders and contexts explored;
b) the evaluation lenses applied;

C) any exceptions or conditions that have been articulated in the argumgnts, and
Pick out examples of how the writer uses language to make a nuanced observation.

--------------
-----------------------------------------------------------------------------------------------

- - -



How do we even begin?

,‘,r‘
1

Most of will i i
you appreciate by now that in argumentative essays, there Is a point of contention from which the two

general stances ari ]

<o e anst:n :::gals:o r\::zr to ?his‘ as the issue, tension or polarity in the question. Where you may need to
your unders 3 er, i1s in moving from black and white, un-contextualised ‘f v

arguments, to arguments which are more thoughtful and nuanced. s ol

Instead, to iffen i
N h:v); . esxt:::e the dlﬂeqng pewhms people may have towards the issue in question by considering who
mWDU e factc; what their stan(?e is and why they might hold that particular stance. The diagram below
ustrates some 'S you may take into consideration when attempting to understand why particular stakeholders

may adopt a particular stance The eral und di i
; ; general understan ing here is that a stakeholder's unique context and nature wi
affect their perspective on any issue. an o

ISSUE !
TENSION/POLARITY/CONTENTION ?
Strongly Generally Generally Strongly
in favour in favour not in favour not in favour

” Perspective A \ Perspective D
[ infvenced By ] ,«/ Perspective B ﬁersgcﬁve c /Inﬂuenged by I
- Thee context ! Infenced by Influenced by - Their context {

- Natere ¢¥siakehokder | - Their context - Their context = Natawve of stkeholder |
{ther ey vaes. | - Nature of stakehoider - Nature of stakeholder (their identity, valves, |
| rinciples. duties. (their dentity. values. (their identity, values. g emeu B
| needs zbEtes. principles, duties, principles, duties, needs, abiities, = |
constraints. etc} & their| needs. abilities. neads, abiities, consgramts: etc.;&t‘hes’i‘
J— b Ay constraints, etc) & their constraints, etc) & their Eelonsite whe 3
| subject matter relationship with the relationship with the K S j

N =

Il e

¥ S |

Note that in addition to considering the above, you will have to decide where you personally stand along the
spectrum, and how you would respond to, or reconcile, the different stakeholders’ perspectives.

Let’s illustrate the above approach by considering the following question:

Should capital punishment be abolished?

Take 2 moment to reflect on these questions.

e Who might some stakeholders be in this debate?

What perspectives are they likely to adopt and where might they fall along the spectrum?

e Why are they likely to adopt these perspectives? What influences these perspectives? Consider their unique
contexts, nature and relationships with the subject matter.



that legitimising the very
behaviour thet the law
seeks to repress — killing
- makes capital
punishment contradictory
and ineffective in the
moral message it sends
to societies.

SHOULD CAPITAL PUNISHMENT BE
ABOLISHED?

retributive to restorative justice

The practical argument that the
death penalty is not a more
effective deterrentthan the
alternative of life or long-term
imprisonment.

(An exception to 1his argument might
apply to cnmes against humanity tha!

“—i

e,

The utilitarian argument that
capital punishment is 8
uniquely powerful deterrent for
potentially violent offenders,

A historical/religious
precedeﬂcaofdeaﬁh be;pg
prescribed forvarious crmes.

thone o corrrms
murcer, berzine ey
have ‘aven re Ye ot
anciner. miust ‘orfes e
right 1o e.

s Thecornchorn tra
caphal punishmentip 5

Strongly notin 1z \“

Strongly in tavour of ally notin favour of f ey |
G of abollshment Generally lishment

abolishment enerally In fevour of a abofishment abol i

—_— . SIS B eople who belieye in . |

%%ﬂnbmim "\ /More vernment M 1»;;::,;? bf}' %,

Yy Influenced by d b 1 . |

*  The moral perspective *  The generaltrendaway from inuaneac By | Vaiies 20d the Leiatyy

«  (Anexcephon to these argumants
might occur in situations where
governimerts fosl compelied 1o 1ak6
a more liberal stams of cap/wf
punishment in r8spo/1s8 to pofcal
andlor international pressires

waman! 1he most severe form of
punishment )

just form of retrip siny,
that 2llons for botr
ictnr's famity mericeg
and scoistyat large i

*  The beliefthat when
used for lesser crimes,
capital punishment is
immoral because it is

s The conviction that the death
penalty cannot be administered
fairly, as the process of singling

seex out ustze.
Wil Rproponianete out/deciding what kinds of crime
are deserving ofthe death

to the harm done. i
penalty is inevitably arbitrary \\ J \ ;
/ \and discriminatory. _

Now that you have a feel of the differing perspectives that can be offered and where relevant stakeholders may stand
on the issue of capital punishment, do also bear in mind that:

- You are not required to chum out all available perspectives. Simply pick the ones that yvill most _eﬁecﬁvety
convey your stance while offering sufficient breadth of argumentation (i.e. perspectives that lie on either
side of the spectrum).

- Even on the same end of the spectrum, there exist subtle differences in perspectives held by
stakeholders depending on their respective roles, values, norms and contexts. Identifying these differences
will allow you to showcase a more layered and nuanced response.

- In the illustration above, human rights advocates, for example, may hold a non-negotiable stance
that capital punishment must be abolished at all costs, because of the belief that it is wholly
immoral. More conservative governments, while generally agreeing that capital punishment should
be abolished, may instead take on a more layered perspective and acknowledge (in its role as a
country’s ruling body) that there may be universally agreed upon circumstances that render capital

punishment mandatory. Such a circumstance might include crimes against humanity, where

perpetrators have caused human suffering and death on a large scale.

- Note that (as in the example above),

. as you develop arguments for each i
exceptions and conditions to your stakeholder, you can also consider

arguments to showcase more rigour.

* Admittedly, it may be challenging. e ially i inni [
tis be 3 reseon 1 o ‘stuck'gn %,1 specially in the beginning, to think of specific stakeholders. Do not let

groups with certain attitudes that n:zi;irﬂgsﬁft r_Jerspect!ves, In such cases, it may help instead to think of
pragmatists, pessimists, conservati In a particular perspective, e.g.: idealists, optimists, realists,

; ves, liberals... is is still diffi ;
which a particular perspective may arise. rals.. 1 this is stil difficutt, at least consider the context from

] g issues, consider who mi
D e s miedhidy ght have a stake, what their stance might be and briefly explain why-

1) Abolishing examinatione :
nation
2) CensOring Movies S In SChOOIS

...... 7,259 2 meor sporting event i a country
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TEE WRITING PROCESS

The writing Process can be broken down into three stages.

PRE-WRITING WRITING (22::.??"'“0 — \

ox,
(approx. 20 min) (approx. 60 min) 7 0 miny k\
Choosing a Question Crafting the Introduction proé”f‘faflir‘g ~ 1
Question Analysis Writing the Bo@y Parag'rap'hs diting |
Brainstorming Rounding off w1th. a satisfying }
Planning and organising your points Conclusion |

—
PRE-WRITING

Examiners constantly stress the importance of planning, so do not overltcx:‘l:j';:e Zr:svggt:\g nf;a‘die!n';\r:rls is ©Specy
important now that the requirement to demonstrate conceptual unde'rs 77 ) bge el ef Txpilcn: i
only when you carefully think through the guestion to explore the relationships Deweon 1e: énd L asf ully congig
the differing (or similar!) perspectives/interpretations agross contexts (e.g.. cul Soc,iety o2 ourr) e), as We!l p
perceptively analyse trends and their implications on d/ffere'nt demographics in your essay will gyg,
begin to potentially demonstrate such conceptual understanding.

Question Analysis: Interrogating and Unpacking the Question

When analysing a question:

e Ascertain what the topic/subject matter is and ensure that you understand what it refers to.
o Some questions may have only have one clear topic/subject area.
m  E.g.:Is religion still relevant today?
o Other questions may explore the relationship between two topics/subject areas. )
s E.g.: ‘Science and religion will always conflict.’ Discuss. Ungrimme dintely Opniw

e Ascertain what question type you are dealing with. Some common question types are:
o Questions assessing the role/value/function of something
Questions assessing the impact of something '
‘How far’/’To what extent’ question types
‘Should’ question types
Absolute question types
Comparison questions

m  Comparison across time (past vs present)
= Comparison between two or more entitie
s False dilemmas/dichotomies

° “In your society’ questions

O O 0 0o o

S

Your tutors will suggest some approaches to these different question types in class

® Ascertain if any specific context or demo
m Eg.: ‘Religion js _ ther
this is true | today,' Consider whe

. — You will have t intains thé
f il O ensure that your response main
0¢us on i) young people i) in your society, i) in today’s contexty °

Mographic has been specified.
an /mportant part of the lives of

© Dunman High School 2023 | General Paper Department




® Ascertain i
e tio: the;e are any words that may change the nuance in the question, or contain certain
p s and therefore have implications on what might be expected in the res on’ ft 3
© Do you love me? is not the same question as e i
Do you still love me? or
Will you ever love me? or
Should you love me? or
Do you love me more than you love him? or
Do you love me enough?

O 0 0 0 0

Ansv;:ering all these questions as if they were asking/suggesting exactly the same thing would mean that
you have not really grasped the nuances in the question, and are therefore not fully addressing the question.
Some words you may need to pay attention to include:

o ‘still’, wh.ich suggests that something in the present context has changed from before, and requires
an examination of past and present 7

o ever’/’never’, which suggest pessimism/great doubt, and would require candidates to show
understanding of why there is much pessimism or doubt.

o ‘too much’, which suggests that a situation has gone overboard, to the point that it is becoming
undesirable and harmful.

o ‘more than'/'most’/’main’ and similar words, which denote that a comparison must be done.

o loaded terms that may compel you to offer a more measured take.

e Ascertain where the tension in the question lies.
o The tension refers to the point where the debate arises/the competing points of view arise. It is

important that you identify this correctly because this is the ultimate point that would require
resolving and taking a stand on. Without this, you would have not addressed the crux of the

question.
m E.g. Is religion still relevant today?
The tension lies in assessing whether religion is or is not still relevant. Your stand would lie

somewhere on a spectrum like the one below:

p
Important Extremely relevant,

Completely Mostly irrelevant
essential

irrelevant

E.g. ‘Science and religion will always conflict. Discuss.
The tension lies in assessing if the two will or will not always conflict. Your stand could lie

somewhere on a spectrum like the one below:

&

Sometimes conflict, but Never conflict

Always conflict Largely incompatible
generally compatible

e When you think of where you stand along such a spectrum, make it a habit to think of exceptions
and/or conditions, e.g.: “largely incompatible except when...” or “generally compatible if..."

E.g.: Should capital punishment be abolished? .
You might argue ‘yes, except in cases where the scale of the crime is so massive, such as

crimes against humanity.”

o

will set the parameters for your response.

Noting and understanding the above is important because these terms
n an off-topic response.

Veering away from the parameters would result i



Y"'“’??meympaekmmmﬁm?myunmmm? =
ou will often hear teachers repeatedly emphasising the importance ©of unpacking the question’, Tq ,

Something means to analyse it into its component elements. Too often, students gloss over the unpacking b""mfack
and jump straight into brainstorming for points because they think that after all, that Is what they are Stlpposmglhm_s
— generate arguments. But unpacking the question is central to understanding the question, This esﬁﬁlmmm
aliows you to explore the potential in the question to the fullest. When you unpack the question well, it will g

to add breadth, depth and clarty to your essay.

Stop
W yay

e What is the issue in question?

e  Why might this question arise in the first place?

e Who might have an opinion/stake in the issue?

e What is meant by X (key term)? What does X entai
What are some different facets of X? _ '

e Who might experience X/find X important? What is their experience of X? How do they experience x,
When? Why?

e How might X be viewed differently in different

e How might X/views of X have changed over tim

What would their stand be? Why?
12 What is the nature of X? How might X manifest itgey,

cultures/countries? _
e? (list of questions is non-exhaustive)

Let's take a simple example: Do you still love me?

Unpacking here would mean asking questions like:

What do we mean by love?

What are the different ways one can show love?

Who is the ‘you’ in question, and what would count as ‘love’ for that person?
How does their context influence their understanding/yardstick of what counts as love? {
What does the word ‘still’ imply, and how would that affect the response to the question? q

Notice that when you ask some of these questions, you are already beginning to explore stakeholders and their ,
perspectives, as well as varying contexts. Note however that while the 5W1H are a powerful starting point, 1
unpacking usually does not involve only one round of questions. One question may lead to another. When you
unpack the question thoroughly, you will notice that that is when you begin to discover different facets of the issue,
and potential grey areas. These grey areas could llead to some insightful points! |

---------------------------------------------------------------------------------------------------------

Is it always important to succeed? (2000 A Level) 1

What is the topic?
What is the question type?
Have any contexts or demographics been specified?
What is the tension in the question?
Are there any words we should pay particular attention to as th i
ey may affect th ?
Explore the key terms and ask some SW1H questions. ymay SIRNEEREE TS

Outline a spectrum of possible stances to take. Do any exceptions/conditions come to mind?




s O y ;
are of current events In countries other than thelr own? @14 Ar \

How ftar is it important
t for pe
Level) Ly

What is the topic?
:/hm is the question type?

ave any contexts or demograp

graphics been

thath is the tension in the question? poctlied?

re there any words we sh

ould pay particular attent
(E))S::‘ore the key terms and ask some 5W1H questltz):;n i e s
ne a spectrum of \
possible stances to take. Do any exceptions/conditions come to mind?

Addressing the Question

To answer the question fully, you will need to ensure that

- You have understood all the key terms.
All key terms have been attended to consistently throughout your response.

- You have kept to the parameters set out in the question.
- You showed sensitivity to words that lend certain added nuance to the question.

the specific question that has been set, as opposed to an imaginary

question you wish had been asked. There is a tendency for some candidates to change the topic or the focus of the
question by bringing in material that is not central to the discussion. They often do this when they feel over-eager t.o
regurgitate rehearsed material that they had read on the subject matter, mistakenly thinking that_ gl\ the genenc
topical information would scoreé them content marks. When you do not actually respond to the spec!ﬁc question but
instead steer the discussion to suit your own agenda, you would be said to have hijacked the question and gone off

topic, or not dealt with the crux of the question.

It is important that your response is tailored to

rms in the question. Even when you bring in

back to the key te
n. Assessors want to

To prevent this, you must always circle the discussion. ' . :
ochr factors for evaluation, these must be assessed in relation to the key terms in the questio

see consistent reference to the key words in the question.



| Brainstorming

To brainstorm is to suggest a lot of new ideas very quickly, with the intention of considerir)g them more Carefy
later. Students often fear not having enough points for their essays, but rest assured that with thorough “”packing
and a systematic approach to brainstorming, this will not be the casel

uestion, you would need to show an awaren
deration were suggested. Interestingly, it ; .

reality that you will lend a sense of Orde,
aterial, i.e. each pa’agraph

Recall (on pages 7-8) that as candidates responding to the essay q
that reality is not always so simple, and some factors for consi :
Systematically considering these aspects that contribute to a ‘complicated i
and clarity to your response, as this could be a stepping stone for you to organise your m
could deal with a different stakeholder, domain, or context.

To add to the factors for consideration listed on pages 7-8, you can apply the PEST/SPERMA framework.

PEST/SPECTRA/SPERMA

This is essentially a tool to prompt you to consider d
domain. You could consider stakeholders/perspectiv
topic/subject matter relates to these different domains.

ifferent domains, with each letter corresponding to a particyi,,
es from these different domains (where relevant), or how the

A basic starting point But the letters can also be expanded to stand for...
Political Social/Science And Technology/Spiritual
Economic Political/Psychological/Physical .
Social Economy/Environment/Education/Ethics
Technological Religious/Racial
Media/Moral/Medical/Military
Arts
In sum, if you consider...
Stakeholders/Players Contexts Domains
Individuals and the | Time Social/Science And Tech/Spiritual
demographic they are a | e Modem day
segment of e Past Political/Psychological/Physical
e How an issue may have
Non-Governmental changed from past to | Economy/Environment/Education/Ethics
Organisations representing present
different causes/demographics Religious/Racial
Govermnments Place Media/Moral/Medical/Military
e Big/Small
Inter-Governmental e East/ West Arts
Organisations e Rich/ Poor
Corporations e Free/ Controlled Which domains are your stakeholders
e Religious/ from? (PEST?)
Crime syndicates Secular o o
. o Why might certain stakeholders have a
Do mmy sl consider Conservative/liberal stake in certain domains?
| subgroups  within  these Differing cultures How mllagrh t certain stakeholders affect
‘ ins?
stakeholder groups) Differing ages particular domains?
L —

...youshouldbeabletogenerateenoughpoimsforyourf%ponse.

© Dunman High School 2023 | General Paper
! 1



To add more depth 1o your ssemy, consider

Evaluation frameworks \o frems your Err.egionns ana u;vm;wnr 177 | erds MV : |
essay/arguments quality your srgueneras ’ - | \
= = = = - ~ - S — 1
e Past ve present trends o Ma thewe firnits to yonw claier’? o ranichz crrtest
e |deal ve reslity o Whe, sbers o wfen roigrt o Cinuz '/./*e'/? .
e Intentlon ve outcome yeAw claien net be spolicatle | - Ha‘vz/v@r‘r
e Cost va benafit o) aned w7 | ‘ r//»;ﬂm N
e Tmdeoffs o What conditions rmust be et | o Maoserr worc cortent
s Poasltive vt negative for your clairn to hold? s Urniverszl RN
coNBequUencen ] conrtes ‘
e Superficial vs deeper analysis
e Rhatoric/theory vs reality
e Majority vs minority
e long term vs short temm
implications

Do these prompts sound familiar? They should! You have already encountered them earfier in this package when we
discussed the Big Picture when it comes to writing General Paper essays!

Planning and Organising your Essay

After you have analysed questions and come up with preliminary points, you will need to come up with a brief
outline for your essay. This should include not just the points and examples for your body paragraphs (and making
sure they are suitably paired!), but also a gameplan for how you will start off the essay, and how you will end L

Drafting all your topic sentences is a good practice to have.

Another area that you would need to be deliberate about is the sequencing of your points.

Some considerations for organising your points:

1) Is it a fundamental point for your argument?
If so, it might make sense to place it near the beginning of your essay.

2) Does one point lead to another?
Sometimes, one point sets the context for or explains the logic behind another point. This means it has to

come first or your argument would not make sense.

3) Is it an important opposing point that you must acknowledge?
Sometimes an opposing point is such a widely held perception that it might make sense to address it first to

show you are aware of this prevailing view, and then move on to your supporting points. This also works
because you get to demonstrate balance in your essay immediately.

4) Are some points more commonly held, while others more insightful?
You may at times wish to start off with more common views (which show your awareness of the larger

conversation) and then go on to bring in more insightful points that demonstrate your original. If it
culminates in a powerful conclusion, your essay may be more memorable for the reader.

The above advice also implies that there is NQ rule on whether you will need to follow a
ture or other variations. Instead, ask yourself: what sequence do you

supporting/opposing/supporting/opposing struc
think will provide the most clarity for, and make the most impact on, your reader, given the material you have?
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WRITING

After thinking through the question and planning your points, It Is time to get down to writing. In thig sect]
we will use a few sample paragraphs from the same essay, ‘How far Is it true that taghnology has erq don,
People’s trust in others?’ (DHS Y5 Promo 2020), written by Valene Lim (20Y5C42), as lllustration. This is s that yz
may see how the different parts of the essay link to one another. u

Introductions: First Impressions Count!

y an important role in capturing the re,

der‘
Il thrust and stand of your discussiq i

n,

Introductions serve as a crucial roadmap for the entire essay. They pla
interest, outlining the course that the essay will take, and situating the overa

things you stand for, your style of organising ang

The introduction will showcase your identity as a writer — the ‘ (
J b ti-faceted ideas relating to the question with Clarity

presenting information, and your ability to juggle and present mu
subtlety and nuance.

In accordance with the A Level marking rubrics, effective introductions should demonstrate:
- Clear understanding of the terms and scope of the question
- An engagement with the question at a conceptual level
- Question relevance, addressing the requirements of the question
- Balance in showcasing differing perspectives

Here are some broad Do’s and Don’ts when it comes to writing the Introduction:

Do... Do not...

(] Define the key terms, where appropriate | [] Begin in broader terms, without explicit focus on

(self-explanatory terms may not need too much the exact terms of the question set

explication) [J Ramble about the general topic without dealing
{J oOffer some context or sense of importance of the with the actual question

issue [J Use an example or quote that does not clearly
[J Outline the debate briefly and include differing link to the concepts of the question.

points of view (i.e. offer balance and set up a [0 write a long, convoluted opening paragraph

framework for the development of the essay) [J Make numerous grammatical, spelling and
(J Offer a reasoned or measured view expression errors
[J Focus clearly on establishing a stance [0 Use formulaic and sometimes irelevant
[ Be succinct openings, irrespective of the topic, such as ‘In
(J Begin in a way which arouses interest, such as the globalised and fast-paced society in which

with an appropriate example or quotation which we live today...".. Such an opening is especially

leads into the crux of the issue exasperating when these contexts are found to
[0 Offer some criteria for coming to a particular be inconsequential to the rest of the essay and

judgement. could have been done away with.

Now that. we have an inkling of what effective introductions should possess, let us jump into exploring what the
Introduction can look like! Here are two frameworks that can help you craft an effective introduction:

1) GIS.T.

The G.1.S.T framework serves as a guide to formulatin
e agrab to pique the interest of the reader,

® an exploration of the central concems and issu i
: es relating to t i
* aclearly articulated and nuanced stand, and e el

e anoverview (treatment) of arguments that will be presented.

Note that these elements do not need i i
e to be presented following a fixed order, although it only makes sense for the

g the introduction using a set of essential elements:

/
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Element What it encompasses

The grab catches th
o att
and direct way, ention of the ex

o poyverful quotations or song lyrics
o painting global or local trends

o startling statistics
o]

aminer and jumpa into the question in an engaging

Some possible wa
ys of crafting an engagi i
i ging grab (this list is : ive) | ’
©  exploring the nature of the key word/mriic o

illustrations, analogies, or thought-provoking questions,

Note: Stud i

Tstratiogs esr:;(:1 ‘:‘/ho have memorised beforehand their favourite quotes, statistics or

thwic IHiGHRES ; |ir:e's havet a tendency to force-fit them into any/every essay question of
; imperative that the grab specifically and directly engages with

addresses the crux of the essay question at hand. — =

Issue °
issues and points of tension in the question.

should be succinctly explained and captured.

Students should take the time in the introduction to identify the central concerns, key
e The importance of the issue, and the presence of differing perspectives/competing priorities

e Strong and effective introductions often set the scope of discussion by unpacking key

te'rms that require clarification, and setting the parameters for the discussion.
e Dissecting issues shows Examiners that you are aware of the question demands.
e Sometimes the issue and treatment may be weaved together.

Stand °

essay.

The stand is a thesis statement that directly answers the question, and encompasses an
overarching personal view that will be supported across the various paragraphs.
The stand should be a qualified, measured and nuanced one, acknowledging
counter-points while putting forth your main argument.
e The stand allows examiners to know what to expect in terms of the overall thrust of your

Treatment °
discussed in the essay.

will come in the body paragraphs.

The treatment of the introduction briefly outlines the arguments that will be presented and
e Does not (and in fact, should not) have to be a word-for-word replication of arguments that

e Showcases the contentions and nuances of the question.
The treatment provides clarity as it will illuminate the direction the essay will take.

Have look at the introduction with GIST elements in its entirety:

How far is it true that technology has eroded people’s trust in
others?

@«Technology is a useful servant but a dangerous master,” said the
historian Christian Lous Lange. Indeed, technology has long been a
fundamentally useful part of human life, as “it is the simple practice
of translating one’s environment with advanced tools to serve his or
her interests. Today, however, the word ‘technology’ conjures
images of powerful algorithms, state-of-the-art electronic devices
and increasingly, the pervasive control and influence it has over
individuals, groups and communities through addictive tools such
as social media platforms. Thus, a crucial question emerges - is
technology still a uniting force today, or has it morphed into an
insidious tool that erodes our trust in other people and the
government? Crucially, this question is one that mainly regards
different facets of modern technology, including Artificial
Intelligence (Al) and Blockchain. ®Avid users of such technology

propose that in the realms of media, technological advances have

G: An apt quote that introduces the complex
relationship between technology and humans.

I: An attempt to define and unpack technology and
what it encompasses. An understanding of ‘trust’
as being a uniting force is also implied. (Perhaps
the candidate could have used associated terms
like ‘belief’ and contrasting ideas like ‘suspicion’ to
unpack ‘trust’ more clearly) Parameters for
discussion have been set by acknowledging the
increasingly pervasive use of technology in our

lives.

T: Clear signposting of argum

ents that will be

presented subsequently in the body paragraphs.

© Dunman High School 2023 | General Paper Department
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aided in uniting peo
Conversations
transparency in

ple from all around the world and promoting
between opposing groups, Wwhile promoting
Wk, the corporate world. On the other hand, more
Judicious players like human rights activists argue that technology
has entrenched the divides in media and soclety. ®For one, |
support the latter as | believe that technology largely erodes trust.

Ideas presented contain differing perspectives (¢
avld technology users; human rights activists) and
exploring different domains.

8: A clearly articulated stand/ overg)| t

he:
directly answers the question, Sis that

2) Events/Players/Reactions

\

main tension of a given essay question.

cover all these players in every question.

Another way to begin your introductions effectively is to focus on ever'wts and tre'nds: that can framm
the reader. This serves to immediately help the reader focus on what is happening in the world that woyq spark

this question to begin with. It is the way in which the various stakeholders react to events that often driveg the

World events today are propelled primarily by six major players. Understanding their.primary agendas, dutjes and
responsibilities may help you to write about and explain them. Note, howgvgr, that in yqur €SSaYs, Jou need not
limit yourselves to these six players, and can also explore subgroups within them. Neither woul

The Players

Inter-governmental organisations (e.g. NATO, UN, ASEAN)

Things to watch out for

Certain players would play a more

such as AWARE, PETA, WWF)

2 Non-governmental organisations (e.g. civil society groups

prominent role in some issues than
others, e.g.: crime syndicates may not
be such a prominent player in many

questions; if we are discussing climate
change or foreign aid,

inter-govemmental organisations would
certainly come into play; if we are

discussing a govermment’s spending on
certain sectors its country, there may

3 Corporations

4 Govemments

5 Individuals

6 Criminal organisations, syndicates, rogue states

logically be no room for discussing IGO.

Consider the following introduction, which makes use of the Events, Players, and Reactions approach:

Should the government regulate scientific research and
development?

Joceline Ng Shi Ling, 11Y6C44 [adapted]

™in 1996, Pfizer's drug trial on desperately ill Nigerian children
led to a furore as Pfizer claimed it to be a humanist act despite
the high counts of death owing to the use of the unapproved
Trovan drug. Such immoral scientific research and
experiments have led to the call for tighter control over the
burgeoning scientific community. ®Human rights activists
have ®¥opined that such regulations should fall under the
purview of the govemment and that the government should
step in to prevent such atrocities in order to ensure the safety
and credibility of works claimed to be scientifically proven.
The govemment should also provide tighter control over
ggtentially dangerous scientific and technological weapons.

Purveyors of free scientific research and development,
on the other hand, denounce such restrictions on their
intellectual freedom and claim that it will erode incentives of

(1) Event: Pfizer's drug trial on sickly Nigerian children
contains an element of severity that showcasss tension
relating to science research and development and the
protection of human lives.

(2) People: In response to the consequences.of Fhe
event, the writer immediately identifies two 'ﬂlﬂ‘e"“‘?j
groups of stakeholders - (a) human rights activists Znnd
(o) proponents in favour of scientific research o
development. Their reaction: shov\;:::a competing
tensions that get to the crux of the question. o
(3a) + (3b) Fgeactions: A brief display of the dtﬂ;fenagcgi
stances taken on by both human nglht’s activis e
proponents of scientific research, giving & tas

arguments to come in the body paragraphs.

© Dunman High School 2023 | General Paper Department
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(s—ci_entlsts to innovate and hinder progress. However, despite | 4) Stand: Tre oweral vare s ceary zricistes zrc
these legitimate concems, “overall there still seems to be a | a0, sckromecgrg T At ceeTives. |
strong need for the government to mitigate the woes and fears )
of the general public regarding scientific research and The terms and scope "z Deer roaceess mQustors |
development. D mesn Confrul. rEYCiors. gowrTeRT rErveTon. |

Sciert.fe renesrch wrd devecorert rcuces orug TS |
experrmer’s anc ‘eI rOIOgCE seSCors I

Paragraph Development

The body paragraph is the basic building block of the Paper 1 essay. Each body paragraph shoulc exoarc and buic
upon the broad ideas and approach laid out by the candidate in the Introduction and coflectverly. work IOwarss
presenting a coherent and persuasive argument, which supports the main stance or thesis which the candica= nas
taken in relation to the question.

Each body paragraph should contain a clear and concise Topic Sentence containing one idea which answers Je
question directly. Ensuring this is key to being relevant. This should be accompanied by purpese®ul elaboration anc
development of said idea, broadening and refining its meaning with contextual anc detaied explanations. Naxt
ideas need to be supported with accurate real-world exemplification, reflecting the candicate’s conceoti=
understanding of the world around them. Examples also serve as illustrations to further concrstse the argument
found in the Topic Sentence and its elaboration. Lastly, a concluding statement which echoss the orgna ces
presented in the Topic Sentence should serve to round off the discussion.

Think of the Topic Sentence as a skeleton, the explanations as the flesh and the examples as the clothes on &
person. You will need all elements present; missing any would not be feasible or appropriate!

Topic Sentences (TS)

Ask yourself:
e The Topic Sentence (TS) is a point which addressss the question directly and

Why do | hold a underscores why the point is made.
particular stance on [ It frames/anchors the paragraph. The rest of the paragraph will contain further
this issue? What is my details, elaboration and references to examples that build upon this initial point.
reason? e The TS can appear anywhere in the paragraph, but putting it at the beginning
often helps to achieve clarity for both the reader and the candidate.
e Focus on one (main) point per paragraph to make things clear.
(For 'l °© Drmaft your topic sentences when planning your essay. When you read them, the
Paragraphs) Why line of argument should be coherent, and as another rule of thumb, agood TS is
might others hold the one where the reader of the essay will be able to glean the key words and
parameters of the question without having looked at it.
e The TS need not be a single sentence alone. If your sentence is too long, break it
up into two shorter sentences.
e Qualify your point to avoid contradiction.

opposing stance?

..............................................................................................

............................................................................................................

---------------

-



Q: 2

TS1 To sustain religion in the modem world, religious institutions have turned to technology to make religion
accessible to the masses.

TS2  In addition, adapting the ways of teaching religion has allowed it to remain relevant in our modern world
today.

TS3  Admittedly, as many in our world today are becoming more educated, it may be difficult for religions to
flourish the way they did in the past.

TS4  Despite that, religion may still be sustained in our modern world if the government takes measures to

integrate it into our daily lives.
Question 2

Q: ]

T$1 It is understandable why many might perceive that city life has become less desirable: tales of
overcrowding and pollution in urban areas as common in the media.

TS2 Moreover, the cost of living in many urban areas seems to be escalating over the years, which may
make city living less desirable for those who worry about sustaining a living.

TS3 However, urban areas are expanding, which seems to suggest that they are still attractive to vast
amounts of people. Perhaps this is inevitable as urban areas still largely do offer better economic
prospects for people who may come from poorer rural areas in a country.

TS4

Q1

Q2

Were you able to guess the questions? What features of the top
» Did you also notice the use of linguistic cues the candidates use

In addition, where there is political will and effective management, great advances have been made in
improving city life in many countries in the last decade.

ic sentences helped you to arrive at the answers?
d to signal the flow of their arguments?

......................

‘JP]-IOM “43/39‘0( 35’[ it P?V{v})’l.’ Dq WOF&:/N “) jiv;q ¥ weg 4;73 mgH
” £

£V oun Kibwiswaag bummaoang ajy wogun 3T
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t makes me say

reader?

what details can ]

give SO that the
has just
enough information
| 4o understand my
3,gument?

Examples (Eg)

Ask yourself:

What illustrations
can | provide so that
my point is
convincing for the
reader?

How can I show that
the illustration
addresses the

question?

Explanations are your op
captured in the TS and J
communicated in the Topl
Bear in mind that the re
always understand or a

enough information to
TS.

The elaboration you give could involve some of these:
o Clarification of key terms and phrases '
© Relevant contextual details
© Relevant stakeholders details
o Addrgssing or breaking down the ‘nature’ of the subject matter e.g. a

question about social media — what is it about social media that brings
about the issue in the question? What are certain (unique)
characteristics and features about it that contribute to the issue?

Stay focused on advancing the discussion from the TS. Every sentence has to link

to the TS and address the overall question. Do not regurgitate unnecessary details

that only generally relate to the topic but do not answer the question specifically.

Use qualifiers (‘some’, ‘most’, ‘a majority’, ‘a handful’ etc.) to hedge your arguments

and provide a nuanced perspective while avoiding absolute, blanket, sweeping

statements.

Use linguistic cues (‘Furthermore’, ‘Moreover’, ‘With hindsight’, ‘While this is..., it is

actually...’ etc.) to signpost the flow of your argument.

portunity to clarify and expand upon the main idea
“3‘“'\! your polnt. You should not assume that the ideas
¢ Sentence are self-evident and obvious to the reader.

ader may hold a different opinion from you and may not
gree with your point of view. Explanations give readers
understand your thoughts which stem from the idea in the

Examples are required to illustrate and develop a point in depth, and so they must

be analysed, instead of just listed or described.

Comment on examples to show their significance and link to the question.

Connect your examples to key terms in the question and in your elaboration.

Do not write example-driven paragraphs, where lengthy descriptions of examples
may be given, but no effort has been made to explain to the reader what the
argument or main point is.

Be mindful about making assertions and generalisations from isolated or narrow
examples, such as referring to North Korea because it may not be representative of
general trends.

Avoid using hypothetical or fictional examples to illustrate your argument, especially
for claims where there is obviously no shortage of real-world examples at your
disposal.
Do not over-rely on quoting or spamming statistics, percentages and numbers as
your examples. Numbers alone do not tell the entire story; they require contextual
details and information to provide the whole picture. When you do use statistics,
interpret the data and comment on the significance of these numbers. .
Keep dated examples to a minimum (unless of course the question ipvites a
comparison to the past, or if you wish to make a comparison to thg past to ||lustr§te
a point). Recent examples are encouraged, especially since GP is about keeping
abreast of trends and developments. Strive to use examples that are from no more

than five years ago.




Read the sample paragraphs below, written in

response to the question ‘How far is it true that technology has

eroded people’s trust in each other?’ Pay attention to how the candidate has developed her arguments.

™Technologically-adept youths tout the advances in social
media algorithms, championing the cohesive effects it has on
bringing together to engage in
conversatic at eotypes. ®Prior to the age of
social media, the diversity of people individuals interacted with was
argely limited by geographical constraints. Without an accessible
and virtually costiess medium, it was a

to -

O S4

the

between those of different nationalities. Today, however, a simple tap
on one’s smartphone allows one access to a vast network of social
connections that greatly simplifies the originally arduous task of
finding common interests with those of different backgrounds or
nationalities. ®Technological advancements have only served to

i of social media and
communication technology, evident from the emergence of new
players like Telegram and TikTok. Through such platforms, it is

YOI eXDress eiements o 3 [t dare
freguently misunderstood, ‘Given the role of technology as a
bonding agent, it follows that it indeed helps build relationships and
understanding, rather than erode trust.

T8: Focuses on how 2 specfic type of technoiogy
(social medig) is able to buid trust through is
features of initiating conversations and
eliminating stereotypes, [Vote how this is 2
more fieshed-out version of 2 point mentioned in
the Treatment in the Intro on page 20.]

Ex: Paragraph compares the past with present
(‘prior to the age of... vs Todzy..) ‘o exgizin
how technology has been able to bwid trust by
helping to overcome challenges and fimitations

(geographical constraints) to bDring pecpie
together from the far reaches of the world.
Conceptual understanding is shown when
exploring the different time contexts. Tne prwrzse
‘especially if’ conveys nuance in the point.

Eg: h simply lists 2 examples of social
mgedi:a(r‘?l'glr:gram’ and ‘Tik Tok’) but elaborates on
how their features and characteristics (’..bolster
the reach and bonding power...))_zllows for
better  understanding through  dispelling
misconceptions of people from different
cultures. The phrase ‘considerably easier’ shows
a measured evaluation.

L: The paragraph concludes with a concise
single sentence which echoes the main idea
captured in the topic sentence, along with the key
terms of the question (‘technology’ ‘erosion of
trust’)

Note: The above point was brought in as an Opposing Point in the essay. Framing this point as one held by
‘technologically adept youths’ helps the candidate avoid sounding like she is contradicting her own stand (that

technology has eroded trust in others). The candidate then addresses this

given on the next page).

When bringing in Opposing Points/counter-arguments, remember to distance
specifying which stakeholder is disagreeing with you, or more generic cues

may disagree that...” or ‘While it is commonly thought that.. ..

You can then address these opposing points by:
i) conceding that they are valid/have some merit, or
ii) refuting them, i.e.: attempt to prove the view wron
the opposing viewpoint / point out errors in the opposi
o flawed assumptions that have been made
how illogical it is
how they have oversimplified the issue
facts that may have been overlooked
(recent) developments/evidence that ma
its immorality or unethicality

Often, you may end up addressing the O
acknowledging the vali

supposed to be falr and objective in putting forth our arguments.
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such as ‘while opponents of .

y clearly undermine such a claim/prove otherwise

how their point may be too Ideallatlc/pesslmlstlc/unsustainable etc

point in her next paragraph (sample

yourself from the point, either by

g / invalidate, or diminish the reasoning behind
tion’s reasoning, for example by highlighting:
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such

an argument is too myopic and i "
meant for the greater good hasg

A LY

eyet,

excrucially, we must note

o our lives are products of corporations. éee“”_‘ "noiogy prevaien
t-oriented, mOSt corporations will invar, H;gsa‘“"@ml.awsy
Crice  social

wetare for the sake of bettering their keep. *=There ig no | ‘
better

t to this than the billion dol i
o a shrewd business model o Facsbook. In a bid 1o
evolve I ! that satisfies all the need
% advertisers, Facebook continually revamps s a NN
improve its ability in harvesting user data for eerily acc ‘gorithms 1o |
o potential customers. When combined with the u|ra‘i.‘ e targeting
of gm,enn.ents or hostﬂe foreign enemies, social media b:;me
heavily weaponized as it is used to PSP e
chambers and gradually pushes their ideologies to m
ends of the W‘m This is evinced by the New York Times’
: of ‘Red Feed, Blue Feed’, where it developed 2 website
showcasing what.news most Republicans and Democrats saw on
Facebook. Shockingly, the same event was presented in starkly
different yvays to pander to the readers’ ideologies. While
parﬁsanshlp has always been an acute problem plaguing Nneﬁt;a.
technology had catalysed the entrenching of divisions among
Americans and obstructed the reconciliation of views from opposiie
ends of the political spectrum. The result is crystal clear — America is
more divided than it has ever been (apart from the Civil War period),
bickering over every issue, from consequential ones like the
feasibility of mail-in ballots, to minute ones like the wearing of masks.
Add in Russian interference, and the situation becomes even more
dire. The use of technology by the Russian government to disrupt
American elections by sowing seeds of distrust among them has
proven successful - according to the Oxford Intemet Institute, 1.4
million people have been exposed to the misinformation spewed by
Russian bots. 'Evidently, the convergence of profit motives and
hostile foreign interventions has poisoned technology as it fans the
flames of existing divides.

| BEx & sparation of wey ectmoogy TR R
| warped, @ikrg o cosceZion Te sature

| Faosbook & mertiored, T F@s0 weres © o0

Ee & o |

Tz :wm o e weter's oen
Dl Wor et sush 2o Mﬁmw*—:i‘(

-~ ey " !
Tnm’*»: e wmm ey eoiares e psfes |
-~ bw;www::evzm,mgmmwt
:E- WOy Tes  raneac  @DOEC TS %
Unforturanmy o : -
b by Pues zm rddcion of SO Te §
: ey fess Foous s oo o T 8 @ TR |
wfdo.n versiner of arCriTer SN TS 1
e Tresfrern in T it o page 20 ]

Eg/Ex Vihie Tis ter macs le 2 szrOe 25

more concEly Toe BoToogs T2y =es N Te
oroson o rust. Speraton ks © Te port 07
the profi-making agends Oy DTG
Facebook's aciors 2s 2n T2 Ol D Swohve TS 2 §
‘Srewd busress —oos whh Te oiESoms
resuis m the sowng of dsTust TONG pecgie.
’_mmhﬁqed’ndm&-
acampiem?jﬁe?fea‘éa‘ﬁ-ess:eci?;si
tachnology, corporations 2nd poiFtics.

Eg NYT sxampie flusr=ies how =chnoiogy has
comribied o poansstion. The SETRR i S
commented on N muznced menner oY
acknowisdging g s Tue tat
pariisanship hes 2ways been 2 problem,
technology hes exacerbaisd it greaty. The
gravity of the problam of ercsion of tust s
underscorsd in the next Enes.

2

that whie

L: Concluding semence succinctly and
emphatically sums up the argument in this
paragraph.

the use of technology by authoritarian
governments further diminishes trust between citizens and
rulers. ®Surveillance technology has emerged as a prime choice for
govemments to keep a close eye on their citizens and possible
dissenters. On the pretext of maintaining social stability, these
govemments employ the widespread use of Al to record‘ citizens’
online and offline tracks in excruciating detail. E3China is an‘gpt
example. From security cameras equipped with facial recognition
technology, to the Great Cannon and the Great Firewall that fervgntly
scours the Intemet for information contradictory to the national
narative, Chinese citizens 2r¢ under constant ‘scnmny‘
Undoubtedly, this has had deleterious effects on trust as evinced by
Chinese youths calling for greater freedom and denogncmg the
Chinese Communist Party (CCP) an overly paranoid mothgri
‘Today, many Chinese citizens Nno lly trust ofﬂcll;e\
statements, preferring to take them with a pinch of salt whi ;
cross-referencing Western media via their Virtual Private Netwob
(VPN). Clearly, the uncomfortably close surveillance enabled Dy
technology is a major contributor to the erosion of trust In
govemments.

™Moreover, politically,

© Dunman High School 2023 | General Paper Department

TS: Identifies how technology erodes trust
between two specific stakeholders.

Exc Highlights a use of 2 specific technology (by
the government) which would lead to an eventual
outcome where trust is lost.

Eg: With reference to China, the example
illustrates how the Chinese government utilises
technology to an extreme extent, which leads to
backlash by young Chinese citizens.
The example goes on to link back to the key
issue regarding trust by commenting on how
Chinese citizens today choose to
cross-reference their news intake from local
media with those covered by the international
media, as a reflection of their level of distrust
with the government.

L The paragraph concludes with a concise
single sentence which echoes the main idea
captured in the topic sentence, along with t'he
key terms of the question (‘technology’ ‘erosion

of trust’)
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Conclusions: End off with a Bang!

Just as the introduction is very influential in establishing the possible quality of your essay, the conclusion is the last

thing Examiners read before finalising your grade. The conclusion is your
an ~lmpact. Unfortunately, many candidates underestimate the importa
whimper instead — with absent conclusions, or rushed conclusions whic

or merely state a stand.

Here are some characteristics of stronger and weaker conclusions in a nutshell:

'last word' in the essay, and should make
nce of the Conclusion and end off with a
h do little more than repeat their arguments

Stronger Conclusions..

Weaker Conclusions...

-

measured view

cited at the start.

(O Evaluate arguments to reach a nuanced and
O Link neatly and meaningfully back to an example

[0 Decide on the ‘key message’ which the Examiner
should bear in mind and emphasise that in as
succinct and emphatic a way as possible.

O 1t is possible sometimes to add a fresh slant on
the question, along the lines of mitigation,
reservation, or a proposal for the future.

Offer

O oo O

little more
regurgitation of earlier points.

Are absent. The essay ends abruptly.

Consist of simply a brief (re)statement of a view or
of the question’s proposition.

Contradict what was said earlier in the essay.

than a summary/a mere

Much like how a judge conducts a court hearing and then presides over a concluding judgment, with a written
justification for his decision, a well-written conclusion offers a satisfying resolution and takeaway after the reader has
considered various key viewpoints and contexts. One should bear in mind the need to convince readers of a
reasonable and logical way of accepting an overall argument. The conclusion should make some reference to claims
made in earfier parts of the essay and logically follow (i.e. not contradict) the body paragraphs. There should be a

coherent flow of an argument.

Conclusions should not simply repeat all their arguments leave the varied perspectives presented scattered and
unresolved: the candidate’s final word and where s/he stands on the issue must be made known. Below are some
suggested approaches on how the differing perspectives can be negotiated/reconciled to help you reinforce your

stand:

1. Conclude by factoring in key

2. Conclude by applying criteria

3. Conclude by conditional

arguments made.

- Eg. The borderless nature of new

media today does mean that

considerations agreement/disagreement
A candidate can apply key | A candidate can identify the best | A candidate agrees with
considerations that result in the | argument out of a few arguments | conditions attached in order to
rejection or acceptance of prior | made, or reject an argument, by | show partial agreement,

applying criteria. A common set of
criteria  can be used across
arguments to highlight whether an
argument should be accepted or

especially when prior arguments
are made at a broad level.

- Eg. Skilled immigrants are

governments must exert/ assert | rejected. definitely beneficial for
control over the media, via countries __with _ageind
regulation. - Eg. The continued growth of the Egu_lgg_lm as they can help
economy is unsustainable in | improve economic
- Eg. The presence of malicious the long term, as it impacts | productivity. (Question: ‘Aré
actors such as hostile foreign mental health and birth rates. | immigrants are good for
governments or terrorists does Hence, economic growth is not | society?’)
mean that governments should not the best measure of good
allow unregulated free speech. governance.  (Question: ‘Is
economi
Key considerations can refer to very measurec gm“g? e gt::fg
important ideas, e.g. significant governance?)
features of the modemn day context or
/
© Dunman High School 2023 | General Paper Department %



univefsa"y cherished Pr|n0|plem\\
must pe borne in mind. These ideas S
can override arguments made as they

have high levels of significance or

impact

simple conclusion can consist of a re-emphasis of k
O

ing statement form ing i ey poi
concluding s a lasting impression on theyp nts followed by a final statement. The final statement or

es of wh i read X
some examp! at such a final statement can contain in;:j(j“ can range widely in terms of tone and message
e: ’

emphasising what is ultimately at stake
an optimistic call for action

a hint of worse things to come sho
< uld i ;
showing the way forward certain warnings go unheeded

a reminder of univ ™
ersal values and principles that should inform our decisions

How far is it true that technology has eroded people’s trust in others?

(MThe truth is that the uninten i

et o _c_ied _ development of technology without | (1) Candidate cites unintended effects as 2
proper €O . its rammca’uc_ans has resulted in its weaponization | reason for the negative use of technology
as a divisive tool. @lts effects, especially in the realm of the Internet, often to divide groups. This s a poirt which the
go unnoticed until someone stumbles upon the truth and discovc,ers its c?ndidate has already built up in the ody
horrific effects — as in the case of Russian interference in American politics. o e

@ . 5 i (2) Evidence is provided and elaborated
Yet, there is still a glimmer of hope that our problem-solving skills and | on, to support this view.

determination can give rise to proper regulation of technology in the future (3) Candidate acknowledges that there is 2
and restore social trust. @®Unfortunately, in_our current context, humans ﬁ°ss"b""ty of the problem being mitigated:
have yet to employ efficacious methods that quell the undesirable effects ik g

A . (4) ..she provides a reality check by
of technoloay on a wide scale. Thus, technology has indeed eroded trust | pointing out the lack of an effective

substantially. solution currently, leading to the final
conclusion

Writing a powerful conclusion with an emphatic ‘final say' can be daunting for candidates. The sense of vulnerability
is perhaps driven by the need to create meaning on 2 new level and to elevate the entire discussion through the use
of a conclusion. Rather than feel overwhelmed by the demands of the conclusion, you should note that the process

of crafting one’s final say is a journey of personal growth, where risks are taken to achieve a rationally deduced final

idea. Your competency in crafting a good conclusion is @ work in progress, and it comes with uncovering your

personal voice: discovering who you are and what you stand for as an individual. So take these two years to think

seriously and deeply about your identity and your convictions, as they would be instrumental in helping you craft a

|
great conclusion — and a powerful essay on the whole!
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POST-WRITING

Proofreading and Editing

When you are done writing your essay, you should devote some time to proofroac:::\? ;f;dh?(::g:g ;lgtj: :ZZZZV‘\S@.
This involves looking out for language and expression errors, as well as any issue that mig ess
Clear.

lists some types of errors candidates make and

i ; i i . The table below
In this section we will focus on language issues. T hese mistakes often, do refer to the resources

their cormesponding annotations. If you find yourselves making t
recommended below to reacquaint yourselves with the rules.

Note that not all errors may be annotated with the corresponding abbreviation; some’tlmis t\::'loarft?:)é::;jcilar;ﬁir)
to denote that there is something missing, underline/circle to denote an error, or even wri -e i e og
word/punctuation is. Some teachers may use different annotations. Regardless, as P"etu i clariﬁc;tiyou
are expected to be able to identify what kind of mistake you have made, and take s °‘I’s s wiell 8 oy R
Most of the resources suggested below contain comprehensive explanations on the rules, practice
exercises that you can do. If you need further clarification, look for your teachers.

Annotation | What it | Learn more Some common mistakes
refers to
ifi i below
g general —— (see more specific types of mistakes )
grammar R
. ST T
mistakes e e
A LAY

sva subject-verb T The rule seems straightforward but students often make

agreement Eh“"-“ :*.%{’@ mistakes when they write longer, more complex sentences.

'—?.Z':ﬁwifﬁ'i; They then lose sight of what the subject being referred to is,
o and use the wrong form of the verb.

2} .

E S gl

Temdid o deda g .

: %"ﬁ-"r ir | e.g.: ‘the politicians who govern our society has...” (should
. & be HAVE because the subject, ‘politicians’ is plural)

e.g.. ‘Scientific advancements in terms of innovations and

improvements in technologies in medical science made
through scientific research provides ...". (should be PROVIDE)

sing/ singular/

A singular noun goes with a singular pronoun (e.g. ‘Thisisa
pl plural

mistake.) A plural noun goes with a plural pronoun (e.g.
These are mistakes). A surprising number of candidates still

get this wrong, e.g. ‘These woman’, ‘this men’, or using ‘it’
when referring to plural nouns.

Some words have no plural form, e.g.. equipment,

machinery, research, evidence, elderly, knowledge, advice,
information

t tenses ‘ : ;
They did not noticed’ (should be ‘They did not notice’).

© Dunman High School 2023 | General Paper Department 8
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spelling

s/sP
See list of com
et ™mon SOOIy
op preposition G errors on ¢ 2 \
§
d%!de on |
hO‘N % o
eémphasisad ‘2D om, leversc |
with ‘Wmdﬁ seek for, yoice :: ;"\;:}‘:‘ wnst. |
(Shou‘d be . enttied 10), solsion g £ % | erttec |
agree wi solutions 1g), | s of ther provers |
eemtheaxm, . | agree o the auttor ishouc be |
art article
A Omi .
@{‘3«‘ <23(g) | Omtted artites for some nouns
S gty | 29 alhe majorty of. he rtemet. n e |
s L adv. intemet. in the hope of. due 0 &
RSP SRR ancement of tech pe of. due 10 2
RO FE nology, with the emergerce of
Omitted arti
e.g. th articles for some proper nouns
Y.or;( T_e UK, the United States, The Strais Times. The New
imes, The BBC and The Guardian. -
Superfluous articles \
e e.g.: in & research, & good weather \
/awk expression ] _1
a e:'(r%r/ @“'*‘%'?v'*@ Sﬂen’ mlstakes.ir! expression occur because the candic== ?
awlward m:sm%‘ﬂg has phrased their ideas in a way that is just not how that i©e2 |
phrasing/ SR | usually expressed/they have the wrong cofocron. 2
N - ; ::'_53:5 S collocation refers to two or more words Tat oR%=n o0 |
Vo xpression g}“%fg?g;,:;f: 2 toge’_cher. These combinations just sound ‘right” T NEZVE |
. O e English speakers, who use them all the Sme. On the oh=r
wi/wiw SRR | hand, other combinations may be unnatural and just sound |
wrong word "wrong".
word choice Getting expressions/oollocations right very much gepsncs is on
wrong form your exposure to and familiarity with the norms of the Engiish
of word Language, so you will have to useflisten tofread EL more
reqularly.
i al words: stuff, gonna. kids, hang out, siack. ‘nsane
s lapse T Yy O] :mw chill, legit :
register, €.g. Jednie ‘.‘3—- 5 , chill,
through the : . .
ions: It's, can't, won t, don't, ads, etc.
use of Contraction
informal
words and
contractions
P punctuation names Of people, places. platforms  like TIKIO
cap capitalisation YouTube. Facebook, \nstagram).
: i i would
is is a basic rule which you
as this | \hat you
ap Repetition -~
you have
repeated an
L idea.

[N



Sentence Structure (‘ss’) isswes

NG how 0 write a proper sente’
Knowing how 0 wnite o repeated £

ts incomplete sentences).

Cambdndge Examiners hav
comma Soiices and fragmen

Some common mistakes \

. Annotation | What it refers | &
h |

ss - sentence

[ T

cause sentences are the bullding blocks of your e
/ SQGW" Candidates have been making many of these er:f,)fn Sy
° s

) Q

| incomplete
sentence)

Some  tutors
may write
‘WICS’ (write in
complete

sentences) or
‘NACS’ (not a

Writing incomplete sentences disrupts the flow
reading for the Examiner. Incomplete Sentences dq hot
contain a complete idea, end. abruptly, ang require
re-reading on the part of the Examiner.

E.g.: Although | did not study for the test.
E.g.: While it is true that Singapore is 3 Competitive

society.

More material will be needed to complete the aboye
sentences, e.g. “Although | did not study for the test, | dig

well.”

This error occurs when you join two sentences together
without an appropriate coordinating conjunction (for, and,
nor, but, or, yet, so).

comma Occurs when
splice two Sentences
are joined
together

nappropriately
usmg me a
Comma,

In many scripts, candidates incorrectly use a comma
before ‘however’ or ‘therefore’.

WRONG: Sogig media can lead to many problems,
however many of these problems can be mitigated.

CORRECTi Social Media can lead to many problemss

Oow X
We Problems can be m|t|_g_aie_d-/




mon spelling errors
0

[
ﬁmng

Correct
/’m al Wrong
Ot (a space jg M\\nfﬁf‘w Correct
artia| P e
needed) (to do with riited 0 cho with
|_—accomodate fighting/wa i
accomoda accommodate g/war) -
milleni
illenium, poe o
| milennium o
advertisment, advertisement - (plural: miflennia)
advertistment mordern o
__— ‘ SSIEUE .
agression agaression —
yrai ‘

— *arguement S rmyriad
*neccesary, negessar
neccessary

— *athelete o

ocassion, oggasion
occassion
availiable i
available ocurr, ocurred oceur, occurred
calender calendar omision, omission
ommission
comparision comparison *pesevere persevere
*convinient convenient *perseverence Eo——
curiousity curjosity phenomenom, phenomenon
phenomenum (plural: phenomena)
*definately definitely *potray portray
dissapointed, disappointed *privelege, privilege
dissappointed priviledge
: . : ey
emphatise empathise proffessional, professiona
proffesional
i nd recommend
existance existence reccomme
i *seperate separate
*hierachy hierarchy sap
independant independent
’ nians.
*these errors are especially frequently made by Dunma
helpful to refer to:

Other English Language Resources you may find it

English Grammar 101

hﬂps://www.englishgrammar1 01.com/

:t‘:"due Online Writing Lab )
Psi//owl.purdue.edu/owl/general_Wr

©
Dunman, High School 2023 | General Paper Department

ting/grammar
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BAND DESCRIPTORS

Band Descriptors for the assessment of Paper 1 Content

e —————

—

Band 5 (25-30 marks)

» The terms and scope of the question are clearly understood and defined, with some subtlety
level is clearly evident. Nuanced and measured

e Engagement with the question at a conceptual . s did _
observations of trends and/or relationships are made. Connections between issues and ideas are |

identified and explained.
Fully appropriate and wide-ranging illustration is used and developed throughout to support the

points made within the argument. _
Fully relevant, addressing the requirements of the question t.hroyghout. '
There is a well-balanced discussion and consideration of differing perspectives and contexts,

demonstrating developed analysis and evaluation of the issues.
e The conclusion is measured and nuanced.

Overall, the response demonstrates full engagement with the question, offering inS|ghtfuI comment and

a depth of argument, supported by wide-ranging illustrations. If the examples are consistently evaluated,
observations frequently nuanced and connections between issues identified and fu!ly explained, award marks
of 28 to 30. If examples are mostly evaluated, observations nuanced, and explanations of connections are

made but not fully developed, award marks of 25 to 27.

Band 4 (19-24 marks)

e The terms and scope of the question are understood and defined.
Some engagement with the question at a conceptual level, making some measured observations of

trends and/or relationships. Connections between issues and ideas are identified.

Appropriate and frequent illustration is used to support the points made within the argument.
Relevant, with almost all content addressing the requirements of the question.

There is a balanced discussion and consideration of differing perspectives, demonstrating analysis
and evaluation of the issues.

e The conclusion is well supported.

Overall, the response demonstrates sustained clarity of relevant and detailed discussion, using appropriate
.illustratior) to support the ideas. If examples are wide in range and clear connections are made between
issues, with frequent evaluation of arguments, award marks of 22 to 24. If some connections and evaluative

comments are evident, award marks of 19 to 21.

Band 3 (13-18 marks)

e The terms and scope of the question are generall underst i ici
but can be inferred from the response. ? i o e o e plaph L
e Occasional demonstration of conceptual understandin i ici i i
i . g. This may not be explicit but is evident from
the selection of ideas and examples used. Observations of trends and/or relationzhips are generalised,

range and/or underdeveloped.
*  Mostly relevant, with content generally addressi i
vant, : ' ng the requirements i
some repetition or occasional discussion of the topic or thgme more g:;;hr:"c;uestlon, s

* There is an attempt at balance ifferi i
Ul and reference to differing perspectives, demonstrating some analysis of

* The conclusion is likely to be assertive or a summary of the argument
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 (1-12 marks T
iB’nd - rorms and scope of the question ar

4 Tl ic rather than the specific question. @ Partially understood. The re
} toP tod demonst_ra.tion of conceptual un
o L mples used. Limited awareness of tren
| eX i or implied.

8ponse addresses the general
derstandlng evident

ds and/or relationship ortvho selaction of ideas and

2 S with few or no connactions of ideas
se of illustration

is limited in range and unq
“ eveloped.
E o argument' ped. Examples Mmay not be consistently relevant to

e of relevance which addresses a jim
| Imite ; .
¥ topic of theme. d range of general points raised by the question

-« limi ttempt at balance and It ;

ere is limited @ Ittle reference to differi : I
:fhthe jssues. g ering perspectives, with limited analysis
The conclusion i likely to be implicit and brief, with little support

|
\‘
o
!

| - ith little development. If an 4 .
. tion IS offered with litt P argument and some devel
{',':fgg oncy is uneven, award marks of 10 to 12. If a partial ar veloped illustration are attempted,

|

all, the response demonstrates limited clarity of argument and relevance may not be sustained. Basic |

\
gument and/or undeveloped illustration is

| evident award marks of 7 to 9. J

/ 1
%Band1 1-6 marks %
'~ The terms and scope of the question are not understood. !

No demonstration of conceptual understanding. |deas demonstrate little to no awareness of trends,
relationships or connections.

. Little to no clear use of illustration. Ideas and examples are superficial and lack relevance.

', Little to no evidence of relevance. The response rarely addresses the demands of the question.
[}
[}

{
|

There is little attempt at balance or reference to differing perspectives, with little analysis of the issues.
The conclusion may be absent or simply asserting an opinion.

’ i i i i ion is minimal and/or offers little support to
| the response achieves little coherent dlscusspn. Illustration is minima . ‘

2:; lriant of argu?nent. If occasional ideas and information are offered which relate to the wider topic, award

| marks of 4 to 6. If little relevant content is evident, award marks of 1 to 3.

!
I
|

A mark of 0 .
should be given only when nothing in the response meets any of the criteria.

IR —

|
1
1
5
|
{

8881 GENERAL PAPER GCE ADVANCED LEVEL H1 SYLLABUS

Additional marking guidance for CONTENT

Yo iety’ i , ooted in a specific society.
slxes,:fé%t{)uquesp?;sor a specified society (Singapore) QUestnonb?:l?gdtos ?:g;porean nationals S0 they may
hie it rky' this we Id be Singapore, not all candida‘es &7 establs 1> ~ble approach. Contrasts with other
M ‘thl ely this would be < ?:e p:uts,i de of Singapore. This is an acce:s the primary focus remains rooted in
societies "?alrys;(s;‘: tg; ?(ralz)\(/z?\??hen answering these questions, s g

the specified society.
concept“ i ition of this term is s follows:
al understanding N us, the definition T ues and ideas
for e purposes of assessing this skill within this sylanes as connections across |sSU|63, changes in time and/or

. ionships as well
. Mmake observations of trends and relationshiP

mp
i nd relevant, for exa
alpply or adapt ideas to other contexts where appropriate 8

Place

icati individual
ficance and their implications on the indivi
nificance,

_ bal sig
Analyse and evaluate issues of local, regional and e
and society (where relevant).
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Language
Band Descriptors for the assessment of Paper 1 Lang

Band 5 (17-20 marks) W

eas:
Excellent linguistic ability and organisation of id tar: meaning is not impeded
*  very few errors of spelling, punctuation and grammar, »
* varied and complex sentence structure s e, with nuanced and convincing 'anguage
hoice of bulary is sophisticated and wide in range, devices and logical sequencing
: ;a?;(;$aopt;g$s l::ofrm}clarent making use of a range of linking
[ ] )
e of language throughout, with very few errors, anq with

d us "
Overall, the response demonstrates assure ropriately.
sophisticated vgcabulary, expression and structures used approp o

Band 4 (13-16 marks

e b T organti sattiic::wnacr,:ilg:aa:\:rnar; meaning is not impeded
few serious errors of spelling, punctua

. ood variety of sentence structure . )
. (g:hoice of vocabulary is varied and cc>_n5|ster1_tly_appropr|aetse
e effective paragraphing and some variety of linking devic

Overall, the response demonstrates controlled use of Iangufige: with fev_v sgriocl::aéir{r?:zhazguvzllth varied
vocabuiary, expression and structures largely used appropriately. Meaning is ghout.

Band 3 (9—-12 marks

inguisti ility and organisation of ideas:
-s ou:i:;g;u:s:"?nt;f:gjnctuaﬁgn and grammar may be frequent, but meaning is not significantly impeded
* some attempt at variety of sentence structure; this may not always be successful
*  choice of vocabulary is mostly appropriate
*  paragraphing and linking devices are present but may be repetitive; there is some sequencing of ideas

Overall, the response is characterised by a general level of competence, with meaning not significantly
impeded. Attempts to use varied vocabulary, expression and structures may be present but flawed.

|
|

]

Band 2 (5-8 marks)

Limited linguistic ability and organisation of ideas:

*  frequent spelling, punctuation and grammar errors of various t
limited variety of sentence structure; this may not a

Band 1 (1-4 marks)

Weak linguistic ability and organisati

Mmar whic
o few sentences showmg contro| or accurac " regularly peds meanlng
*  Vocabulary is basjc and wor,
* thereis little g

Overall, the response js ch i
all, ar, -
Meaning. Substant aclerised by Significant incidence of ¢

ial re-readi g .
reading may pe réquired for Meaning to br rgrs, résulting in severe breakdown of

e
A mark of ¢ IScerned.
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